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This masters project provided a teachers' manual for use by teachers
who want to establish a journal writing program. It was intended for teachers of
grades kindergarten through third grade. In addition to the teachers','. manual,
this project also provided an overview of the literature of journal writing as part
of a language arts program. Examples of students' journal entries were also
included. The manual itself was prepared for use in a suburban, middle class
school district and it contains a step-by-step approach to establishing a journal
program.
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CHAPTER I
INTRODUCTION

There has always been a human urge to record the happenings of life.
People have had diverse needs for these records, whether for themselves or for
others, whether in cave drawings or on computers. Whether a journal is a legal
necessity as in the case of a ship's journal or a way to share news as in the
case of a newspaper, it is a recording of the essential. In addition to the
recording function of a journal, such writing also serves a social function:
"There is nothing more 'social' than dialogue--two people interacting
through the medium of language. When dialogue is limited or absent, families
get into trouble, marriages fall apart, management gets muddled, nations go to
war" (Shuy, 1987, p. 890).
Writing journals has become a part of the curriculum in many public
schools. It affords the student a means of communicating with him or her, and
also to communicate with the teacher. Journal writing can even become a
means of communication that students often lack in their everyday lives.
Journal writing becomes even more important when one realizes how
little children write in this electronic age in which we live. With the widespread
use of the telephone, children now write fewer letters to grandparents or other
relatives who live in distant parts of the country. For some children, an
occasional note to a friend or parent might be the only written communication of
a personal nature that they ever make.
The keeping of a journal gives a child the concept that writing can be
non-threatening and enjoyable. McNeil and Fader (cited in Christensen, 1983)
state:
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Whether written inside or outside of class, whether legible or
barely intelligible, whether a sentence, a paragraph or a page-each entry is another block in the structure of the student's literacy.
Because of its non-threatening nature, journal writing offers
encouragement to reluctant writers. Students discover that writing
regularly can be painless. It can become a hobby rather than a
task. A non-graded journal can help students allay their fears
about writing and remove their inhibitions. It can also convince
students that they can write, since the pages are gradually filling
up. A sense of accomplishment is evident, which enhances the
student's self-esteem. (p. 6)
Journal writing also produces in a student the sense of self-discovery.
Pradl and Mayher (1985) conclude: "The reinvigoration of learning that can
result from using writing as an active exploratory mode of discovery has
immense potential for achieving genuine levels of excellence in education of all
students in all subjects" (p. 8).

Purpose of Study
The purpose of this study is to produce a handbook to be used by
teachers of kindergarten through third grade. The handbook will contain the
following information: the rationale of journals for young children, the steps of
setting up a journal writing program, the different types of journals and
suggestions for each, the developmental stages, use with special learners,
inventive spelling, student learning objectives, the day to day incorporation of
journal writing into the curriculum, and suggested topics about which children
can write.
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Limitations
This handbook was prepared for use in a middle class, suburban school
district. The suggested writing topics might be inappropriate for urban, workingclass populations. In addition, the handbook is intended only for grades
kindergarten through third. Its use for older students might be inappropriate.
Additionally, this curriculum is not intended to replace the total language arts
program, but should be an adjunct to it. The last limitation that should be taken
into consideration is the nature of the handbook. It serves as suggestions for
carrying out the process of writing journals and the lists of suggested writing
topics is in no way complete.

4

Definition Qf Terms

Buddy journal.

A buddy journal is a specialized journal in which two

people share entries and respond in writing to each other . (Variant of dialogue
journal.)

Dialogue journal.

A dialogue journal is a specialized journal in

which the student and another person (usually the teacher) correspond with
each other through journal entries or responses to entries.

Diary. A diary is specialized journal in which an individual records
his/her thoughts, ideas, etc. on a daily basis.

Free writing. Free writing is unstructured writing in which the student
chooses his/her own topic. (Variant of student directed writing.)

Inventive spelling. Inventive spelling is the process whereby the
student spells to the best of his/her ability, using approximations of correct
spelling.

Journal. A journal for the purposes of this project is defined as a
written document in which entries are made on a periodic basis.

Log. A log is a specialized journal in which factual entries are made.
The entries are often observations of phenomena.

Student directed writing.

In this form of journal, the student selects

his or her own topic.

Teacher directed writing.

This is contrasted to student directed

writing in that the teacher selects the topic.
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Organization of the Paper

Included in this paper is a review of the literature found in Chapter II.
Information on how the handbook was prepared is presented in Chapter Ill. The
actual handbook information is found in Chapter IV and a summary with
conclusions and recommendations for further study is presented in Chapter V.

CHAPTER II
REVIEW OF THE LITERATURE

This chapter will include a review of the literature of journal writing in the
elementary school. Also included is a review of the literature regarding
dialogue journals, buddy journals, logs, and free writing. The review revealed a
consensus of opinion: All of the authors reviewed felt that there was merit in
journal writing for children in the elementary school.

Dialogue Journals
Dialogue journals are a written dialogue between the student and the
teacher. The student writes one or several entries and the teacher responds in
writing to the student. The teacher can respond by commenting, asking
questions, and generally encouraging the children to continue to express
themselves in writing.
Gambrell (1985) stated that dialogue journals were a way to encourage
children to express themselves in writing. She believed that the journals were a
private communication between the teacher and the student. The student may
choose to share the journal and the sharing should always be voluntary.
Gambrell (1985) stated that when the student reads the teacher's reply to
the entry, "The student must understand and integrate the information and then
construct a coherent response. Through their own writing efforts, the children
become aware of the basic tools a writer uses to communicate to an audience"
(p. 513).
Gambrell (1985) believed that dialogue journals developed a purpose for
reading and writing, in addition to giving the teacher a personal relationship
6
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with the student. She believed that meaning becomes central to the purpose of
reading and writing through the correspondence.
Palmer (1984) used the term "communication journal" in the same way
Gambrell used "dialogue journal". She stated that "Communication journals
clearly offer teachers an opportunity to help students grow in their
understandings and uses of the conventions of written language" (p. 63).
Additionally, journals are: " ... an opportunity for two-way communication. Real
responses to real human quandaries reveal to children that writing is an
effective and necessary mode of communication which is available to them" (p.
63).
Palmer (1984) also asserted that children should "be allowed and helped
to attain written communication skills in the same way they acquire oral
language:
1. Words used should be meaningful to the learner.
2. Early attempts, no matter how rough, should be accepted.
3. Correction should take place in context through the use of models.
4. A more sophisticated use of language should be developed through
exposure to and discussion of literary models which the learner
enjoys. (p. 61)
Palmer (1984) outlined early stages through which a child will go.
During the first stage, the child will draw pictures if he or she is not able to write
words. In the second stage, the child writes alphabet letters. In the third, the
child copies words from the classroom or from books. In the next stage, the
child draws pictures and then uses words to illustrate the picture. In the final
stage, the last stage is reversed: the child writes and then draws a picture about
his or her writing.
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Palmer (1984} suggested that successful journal writing promoted the
child's sharing of his journal and of the teacher's response with other students.
Another suggestion she offered was for the teacher to write a key word to the
child in response to the young child's drawing. (For example, if a child drew a
picture of a car, she would include the word "car" in her response.) She also
responded by expanding vocabulary and lengthening sentences through
modeling. Bode (1989) stated that, "Journal entries reflect an empowering of
students to think critically about their environment and express it to their
teachers. The dialogue journal is an ideal tool of empowerment for both
students and teachers" (p. 568). She felt that dialogue journal writing was a
way of personalizing education and that the teacher can meet the child at
"his/her point of need" (p. 569) . Bode (1988) maintained that journal writing:
... integrates reading and writing in a whole language approach,
and becomes one way to unlock the literacy puzzle. As children
begin to internalize conventionalities and are exposed to an
indirect editing process, they begin to modify their own spelling
entries and adjust their writing to match the journal partners. (p.
570)
Graves and Stuart (1985} described a 1978 study completed by Graves,
Sowers, and Calkins who observed and analyzed the work of sixteen children
over a two-year period. The subjects, representing a variety of abilities, were
chosen from first and third grade students in Atkinson, New Hampshire. The
researchers began with the premise that the current sequential program, based
on research and focused more on methods of teaching than on learning, should
be replaced with a program which followed the natural progression through
which children pass as they learn to read and write.
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Breakthroughs in the above-mentioned study included an awareness of
invented spelling, increased length of stories when children chose the topic,
and the realization that first grade children had aesthetic objections to revision
that could be overcome when methods of revision were demonstrated.
Kreeft (1984) stated that "Dialogue writing can bridge the gap between
the two forms of communication and provide a natural means by which children
can move from a skill they already know (face-to-face communication) to a new
skill (unilateral sense-making in writing)" (p. 141 ).
Kreeft (1984) also saw a difference between oral communication and
written communication. In the former, the child has the benefit of the immediate
feedback from those with whom he/she is communicating. The listener also
helps to make sense of his or her communication. In written communication, the
child does not have the benefit of this feedback.
Kreeft (1984) felt that the written communication became more difficult
because the writer had to provide the context for the communication. She
noted that, as the students progress through the school year, " . . . they
demonstrate a learning process similar to the one that occurs in oral language
acquisition, in which the learner moves from guided to independently generated
communication" (p. 149).
Roderick (1986) used dialogue journals as a means to learn about
himself and his students. For an entire semester, dialogue journals were kept in
an undergraduate class in teaching language arts in the elementary school.
Weekly exchanges of ideas, perceptions, and questions through the medium of
written dialogue were encouraged. It was an introspective experience for him to
learn about himself through the writings of his students.

10

)

Shuy (1987) believed that teachers do not have an opportunity to have
dialogues with each of their students. The journal provides that opportunity.
His concern was that the dialogue process will be eliminated from human
experience. Staton and Shuy (cited in Shuy, 1987) answered the question of
why people want to write as they talk. They do so for many reasons:
For one thing, children already know how to talk, so conversational
writing does what education has always claimed to do, but in
reality, seldom manages to do--it starts with what the learner
already knows and then tries to build on this knowledge. (p. 892)
Shuy (1987) described "functional" aspects of language that were a part
of speech and also appeared in journals. Functional language is the part of
speech that" ... promise, deny, complain, predict, report, request, warn, thank
and everything else that gets done when we talk" (p. 892).

Buddy Journals
The concept of a buddy journal was a written communication between
peers. It was " ... a diary that a pair of students keep together in which they
write back and forth to each other, 'conversing' in writing" (Bromley, 1989).
Furthermore, the buddy journal:
... incorporates some of the natural aspects of oral language
conversations in written form: (a) a purpose for communication (to
share an idea or information in writing), (b) an opportunity to
compose a message (as an entry in a journal or log), and (c)
feedback (from a peer who answers with a response to the content
of the preceding entry). p. 123
Bromley (1989) stated that:
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Writing is functional since students describe feelings and activities,
ask questions, make requests, share ideas, and build
relationships with each other. Buddy journals require students to
read entries in order to write responses to a partner and can
provide almost immediate feedback to written messages. Buddy
journals are even used in kindergarten by teachers who report that
their children draw, scribble, and enjoy sharing the beginnings of
their writing with each other. (p. 123)
Bromley (1989) offered ideas for starting the process:
1. Inform the parents.
2. Set aside a special time.
3. Provide a composition book and writing implements.
4. Have the students begin individual journals in order to
become comfortable with the format.
5. Write a response to the student.
6. Introduce buddy journals.
7. Have the children select their own buddies.
8. Establish a two-week period for the first round.
Periodically have the students change buddies.
9. Alternate a day of the student writing in his/her journal
with a day for the student to respond to his/her buddy.
1O. Vary the process between writing to the teacher, writing
independently, and writing to a buddy. This variation
should prevent the process from becoming "stale."
Bromley (1989) also believed that there were other benefits to buddy
journals. They:
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. . . build on students' natural abilities to converse orally with each
other.... provide a real audience and give students reasons to
write legibly and coherently .... promote student interaction,
cooperation, and collaboration .... build interest and confidence in
writing as students become more fluent. ... allow students
opportunities to share problems and insights as they begin to
support and help each other. (p. 128)

Logs
A log is a specialized journal. Both logs and journals are kept over a
period of time, but a log has a narrower scope and often pertains to one area of
the curriculum. For example, a log that is kept in conjunction with a reading
program allows students to respond to the reading selection of the day.
Reed (1988) stated that reading logs could be used for the student to
respond to individual lines or phrases from the literature. She then put students
in "response groups" of three or four students. The students then discussed
their thoughts. After that the students returned to their logs and indicated which
parts were significant. The teacher collected the best ideas to share.
Hummer (1988) proposed a family log in which all members of the family
recorded both significant and momentary thoughts. Hummer felt that it helped
family unity, identity, and values. He also stated that the family log allowed
children to grow academically when they realized that their writing was
important. "Its results are long-lasting and provide countless opportunities for
recalling and reliving precious events" (p. 51 ).

Free Writing
Free writing has met with both enthusiastic support and criticism. Fox
and Suhor (1986) noted that free writing is "geared towards self-discovery or
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exploration of a topic, usually having students write about whatever interests
them in the form of personal journals" (p. 34). In free writing topics are not
prescribed, and the writing is not normally graded. Elbow (cited in Fox and
Suhor, 1986) sees free writing as a stepping stone in learning to write well.
There may be times when free writing can be used as a tool in developing
student's skills as writers; however, Fox and Suhor (1986) cautions the
instructor not to reject skills instruction without reservation and not to have a
naive expectation that fluid writing will somehow become good writing if the
student writes frequently.
Kean (1983) feels that the very act of writing produces thoughts and
permits the shaping and reshaping of what is to be expressed. Subjects that
are "given" to students rarely generate the personal motivation from which good
writing emanates. Topics can be suggested and brainstorming can be helpful,
but "ultimately the student must have the opportunity to choose and select
subject" (Kean, 1983, p. 11 ).
Heath (1988) replaced her structured grammar lessons with daily writing
time in journals for her eighth grade students and found they learned to write
with greater proficiency and accuracy. After three years she developed a
system that produced "not only better writers but also helped students
understand grammar rules and usage" (p. 58).
Lund (1986) wrote that his own free writing released a flow of more than
just intentionally selected words and phrases.
I view writing as drawing the dense language of my underlying
"inner stream" of consciousness to surface awareness. By
recording on paper these coded representations of my reflections,
I am able to express and effect the elusive thoughts which make
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up my evolving self. Left unwritten, these ephemeral mental
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images dissolve or remain obscured from my conscious
awareness. While they are being represented on paper, however,
they can react regressively with other thoughts which emerge
during writing, shaping the on-going development of the texts. My
personal writing seems to involve a continuous cycle of discovery
and communication with inner processes of my cognition, a cycle
which continues even after I stop writing. (p. 7)

Miscellaneous Types of Journals
Although not specifically addressing the use of journals, Cudd and
Roberts (1989) advocated the use of children recording the content of their
school texts. For example, a student could write about a science lesson and
also illustrate it. The teacher can provide a "frame" to give the student the
context for his/her paragraph. Cudd and Roberts felt that it bridged the gap
"... between narrative and expository reading and writing" (p. 392).
Baskwill and Whitman (1988) also suggested the recording of
information from the content areas. They proposed the student's recording of
new discoveries they have made, and different ways of doing things. They
believed that it was most effective in science, social studies, and math. There
was benefit to the teacher who could monitor the individual progress in these
areas.
Another type of log is a reading journal (Wollman-Bonilla, 1989). In a
reading journal, students make written comments about the books they read.
Wollman-Bonilla believed that teacher response generated "interest and
energy" on the part of the student. Vygotsky (cited in Wollman-Bonilla, 1962)
stated that "writing, like discussion.is a tool for thinking and learning" (p. 113).
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Wollman-Bonilla (1962) thought that writing " ... is personal, self-directed, and
encourages integration of new experiences with past ones" (p. 113).
As students read novels, Wollman-Bonilla (1982) asked them to write a
letter to her in which they shared their ideas, expressed their feelings and asked
questions. She wrote:
Journal writing also helped the children grow in communicating
and refining their ideas. The thoughtfulness and engagement
engendered by the journals resulted in richer, more complete,
elaborate responses than I had received when I assigned
questions. My replies helped the children learn that while they
could assume we shared knowledge of the story, they needed to
make their own thoughts and feelings explicit. The most striking
development facilitated by the journals was students growth in
confidence and motivation to read. By writing and receiving my
supportive feedback, the children recognized that they were able
to respond, independent of given questions and that their personal
responses were valued. The result was a new view of self-asreader and an increase in self-selected independent reading. (p.
119)
Hubbard (1986) observed a classroom of second grade students who
had free reading time in which the student chose his/her reading material.
They, in turn, recorded the date, title, author and their observations and
reactions to the reading. The entire program that Hubbard observed gave the
students freedom of choosing the literature and choosing the writing they would
do about the literature. She wrote:
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In this atmosphere, divergent thinking is stressed. The children do
not answer set worksheet questions, struggling to match their
readings to the "correct interpretation" expected by a teacher's
manual. Instead, they explore different ways of looking at their
stories, share favorite passages and talk about their reading
experiences. These numerous options help her children become
independent learners. (p. 181)
Bozik (1985) also explored reading logs. She found that there were
three advantages. First, she found development of thinking skills when students
gave concrete form to their thoughts and made them "real". "Making thoughts
visible encourages the writer to design and develop ideas, modifying and
relating them to each other, thus developing a train of thought" (p. 4).
Second, she found that there was personal growth that took place
through the keeping of the journal. "By putting in writing their 'inner speech'
students have a written record of their thinking ... written ruminations often
provide insight into their beliefs, values.and opinions" (Bozik, 1985, p. 4). She
concluded:
The third type of learning encouraged by journal writing is content
learning. By using journals, students use the act of writing to
reinforce already learned concepts (repetition), gain new insights
into the implications of learned materials (discovery), and
personalize class instruction (internalize). (p.4)

Stages of Development
Children passed through several stages in their development in keeping
journals. Often these stages overlap. The patterns noted appeared in
consecutive years. Kintisch (1986) studied children from pre-kindergarten
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through fourth grade. The author noted the following stages: pre-kindergarten
and kindergarten, kindergarten and first grade, first and second grade, second
and third grade, and third and fourth grade.

Pre-kindergarten and Kindergarten
Kintisch (1986) noted that in the stage of pre-kindergarten and
kindergarten development, children drew a picture and dictated a story about it.
The teacher recorded the story and read it to the child, with the child following
the words as the teacher pointed to them. During this stage, Hipple (1985)
noted that the journals could be characterized by:
Nonwriting: Some students were clearly content to draw their
stories with no accompanying text. Scribbling: Some writers
attempted to emulate the line, shape, and direction of traditional
writing; such work is called "scribbling". Random lettering: The
printing of random letters (e.g., ("Ydforu") was common among the
kindergartners. Labeling and listing: Many writers reproduced
numerals, proper names, or other words either from memory or
from print sources they had seen. The names might appear singly
or be repeated in lists which lacked any narrative content.
Invented spellings: Some writers demonstrated beginning
phonemic segmentation skills by writing words with some
consonant sounds spelled out. One child accompanied a drawing
of birds with the word "BROZ." "HAT" was a common invented
spelling for "heart." As the year progressed, vowels began to
appear in the invented spelling: "Ml" for "my." Transitional
spelling: A middle stage that consisted of a mix of conventional
spelling and invented spelling was evident in a few children,
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especially among those who were working at a high level of
emergent reading. One such child, telling about the return of her
father from a trip, wrote: "My DaD cam bac to Da". (p. 259)
Kintisch (1986) noted that the illustrations of children of this age "may
float on the paper. Shapes may be separated with little overlap .... At times, the
story may not connect in any way to the drawing" (p. 169).

Kindergarten and first Grade
Kintisch (1986) characterized this stage as a period of independent
writing rather than dictation. The writings were shorter and omitted colorful
details. "The child's imagination is limited by the physical struggle to manage
the pencil" (p. 169).
Ideas frequently began with "I like", "I was", or "One day". In addition,
children often discussed topics among themselves. They enjoyed putting
"themes" or "chapters" in their journals (Kintisch, 1986).
Manning, Manning, and Hughes (1987) found ten categories for children
of this age:
1. Pictures only.
2. Scribble and random letters.
3. Labels or descriptions of pictures.
4. Lists.
5. Copies of tests.
6. Retelling of texts.
7. Personal content.
8. Imaginative content.
9. Informational content.
10. Other written forms such as puzzles. (p. 312)
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First and Second Grades
Until this stage of development, the student characteristically did not
concern himself/herself with spelling. At this stage there was a concern with the
correct spelling of words. Although some students were still dictating their
journals, most were not. For these students, spelling became an issue.

Second and Third Grades
Students of this level wrote more and were interested in the quality of
their work. They showed variety in style, chronology of events, and drama.
"... they tend to end abruptly with resolving the most critical event" (p. 171 ).
They were able to provide dialogues between characters.

Third and Fourth Grades
By this stage of development, children used fewer illustrations. Words
seemed to be an effective means of communication for them.They may have
chosen to copy a poem or a favorite story. They might have written a play
about a friend or two.

Spelling
The topic of spelling was of concern to those who discussed journal
writing. Children moved from approximations of spelling to carefully spelled
words. In the early stages a pre-kindergarten or kindergarten child might have
used a beginning consonant to represent an entire word. At a later date, the
same child might have included an ending consonant. Simultaneously or later,
the child might try to use some vowels. There was a gradual awareness in the
child that conventions do exist in the spelling system. This awareness inhibited
the child's ability to write freely. "But if they feel supported and encouraged,
they continue to invent spellings for new words they need, while using their
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reading and writing experience to move toward conventional spelling.
Frequently used words are only infrequently misspelled" (Goodman, 1985), p.
51 ).

ESTABLISHING A JOURNAL WRITING PROGRAM
In order for a teacher to establish a journal writing program, several
factors were found to be important. Those items were writing materials, when
to write, frequency of writing, where to write, and teacher evaluation.

Writing Material
The actual nature of the writing materials was not important. Christensen
(1983) emphasized:
The journal need not be an expensive, elaborate item. It can be
simply a steno pad, a spiral binder, or a looseleaf notebook. It
may also be a pack of papers stapled together with a cover made
out of construction paper which the student has decorated.
Whether the paper is lined or blank depends on the writer's taste-and perhaps age level. The writer should feel free to tape or paste
into his journal any writing that he has scrawled onto whatever
writing surface was available at the time. (p.16)
Writing tools may vary, but they should include the tools with which the
writer feels most comfortable. Elementary level students might prefer a crayon
or magic marker. Older students might prefer just an ordinary pencil or ballpoint
pen, or they might like using a fine fountain pen or even a typewriter. (p. 16)
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Time
Ideally children should write when they have something to say. Due to
classroom management, this may become difficult. The actual time, whether at
the beginning or end of a class period is left to the discretion of the teacher
(Christensen, 1983).

Where
Children should be given the option of writing wherever they choose. A
comfortable spot is most beneficial (Christensen, 1983).

Frequency
The frequency of writing is another issue. In order to be most beneficial,
writing should take place on a regular basis. It is highly advisable for students
to date their entries so that they can note their progress (Christensen, 1983).
The length of time set aside for writing is preferably ten minutes. Too
much or too little time can either discourage the student or frustrate him/her
(Christensen, 1983).

Evaluation
Christensen (1983) also recommended that teachers not grade journals.
Comments on the part of the teacher were the most beneficial part of the journal
process. Students should be welcomed to share their journals if, and only if, the
student chooses to do so. One further point that Christensen made was that any
topic the student chose should have been acceptable to the teacher.
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SUMMARY

In conclusion, the overwhelming amount of literature about journal
writing has made a strong case for the efficacy of using journals in the
elementary school classroom. There were various types of journals and various
ways in which they were employed. The actual use of the journals depended
on the way the teacher wanted to use them as a part of the language arts
curriculum.

CHAPTER Ill

PROCEDURES OF THE STUDY

Introduction
The purpose of this handbook for journal writing programs was written to
assist teachers in establishing journal writing programs in their classrooms. To
the knowledge of this author, no such handbook exists at the time of this writing.
Any teacher desiring to begin journal writing with his or her students has to
begin the process with small amounts of information offered by colleagues or
attempt to do it alone.

The writer's personal experiences led to the development of this
handbook. Her own experience of keeping a dialogue journal in an
undergraduate class introduced the author to the value of such a journal. After
this personal experience, the author proceeded to read and do as much
research as possible on the merits of journal writing. A computer search was
conducted three separate times, at six month intervals at the University of
Washington. Descriptors included: journals, logs, diaries, dialogue journals,
buddy journals, reading logs, content writing, free writing, and inventive
spelling. The validity and efficacy of keeping journals was a personal question
that became a dialogue with colleagues, professors, students, parents, and
school administrators. The author proceeded to conduct four years of field
experimentation during which time the author polled students and parents on
their reactions to journal writing. The author also began a list of possible topics
which were constantly edited and revised. The author experimented with
different formats, different conditions for writing, and different types of journals.
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The handbook was developed out of the need for such a document. At
the time of this writing there is a growing body of literature about journal writing,
but there does not exist step-by-step, practical guidelines for teachers to follow.
The handbook was developed from the work of others and personal
experiences of the writer.

CHAPTER IV

PROJECT

The handbook that was developed for this project contains the
following topics:
Goals of Language Arts Instruction
What is a Journal?
The Goals of Journal Writing K-3
Benefits of Journal Writing
What Goes into a Journal?
Why use Journals?
Establishing a Journal Writing?
Journal Writing in Kindergarten
Developmental Stages
Writing and Special Learners
Inventive Spelling
Student Learning Objectives
Topics for Journals
Types of Journals

A copy of the project can be found in Appendix A.
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CHAPTERV

SUMMARY, CONCLUSION, AND RECOMMENDATIONS

Summary
The purpose of this project was to prepare a handbook for teachers to
use in establishing a journal writing program in kindergarten through grade
three. The handbook gave the teacher the rationale for keeping journals,
described different types of journals, provided practical advice and procedures
for establishing a program, suggested topics for students, and addressed the
issue of evaluation. Included at the end of the handbook is a teacher response
sheet in which a teacher can comment of different aspects of the handbook
and/or the writing of journals.

Conc!usjon
In conclusion, the current handbook is a tool for a teacher in kindergarten
and through grade three to use in establishing a program of journal writing. It
does leave room for further study and more work in preparing future handbooks.
The literature in the field of language arts supports the use of children keeping
journals in order to use writing as a means of communication. The literature
also indicates that journals gives writing a purpose and incorporates the skill of
reading along with writing.

Recommendations
It is recommended that a further study begin upon the receipt of the
above mentioned "teacher comments". It would be most valuable to have an
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enlarged handbook that would incorporate the ideas of as many as one
hundred or more teachers who might offer ideas, topics, etc.

One further study that is not available at this time is an empirical study of
the value of writing journals. Pre- and post -tests would be necessary to
determine the value of the process. Areas to study could be: 1) Children's
attitudes toward writing, 2) Improved composition and/or clarity of written
expression, 3) Use of correct spelling, 4) Children's desire to "take risks" or be
creative by writing, and 5) Whether or not there is more casual reading done by
those who keep journals. Tests and questionnaires would have to be devised
to quantitatively evaluate the effects of the process of journal writing.

Another area for future develop~ent is a teacher handbook for grades
four, five, and six. At the time of this writing the author was unable to locate a
handbook for students at this level. Considering the research that supports the
keeping of journals in all grades, there would be no reason not to develop such
a handbook. It would be necessary to make some changes. For example,
many of the suggested topics are inappropriate for grades four, five, and six.
The best topics would be those that concern children of this age and some of
the issues that confront pre-adolescents. For example thefollowing topics might
be appropriate journal "starters":
1. If a friend offered me a cigarette, I would ...
2. I think smoking marijuana is ...
3. I think self-esteem is ...
4. I think people of different cultures ...
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We are the music makers,
We are the dreamers of dreams.

Author O'Shaughnessy

The power of thought---the magic of the mind.

Lord Byron
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Goals of Language Arts Instruction

"The goal of elementary language instruction is to teach students reading,
writing, speaking, and listening basic skills through a blend of instructional
approaches. Whenever possible, skills will be in-tegrated to simulate the
natural use of language which students bring to the classroom. Skills will be
taught in context when appropriate. When skills are taught in isolation they
quickly will be reintroduced into a meaningful language context."
Kent School District
Language Core Curriculum
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Introduction

In recent years, the keeping of journals in the elementary school has become a
popular way of encouraging students to write. It is a means of communication
for the student and an integral part of the language arts program. It allows for
free expression on the part of the student and can become an intimate
communication between the teacher and the student. The amount and the
quality of writing increases as the student feels more and more comfortable with
the process of recording his or her own thoughts on paper.

This handbook has been prepared for you to use in setting up a journal
program. It is intended for grades kindergarten through three. It is not intended
to be an exhaustive list of the possible uses or topics of journals, but rather a list
of suggestions.
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What is a Journal?

A journal is simply a notebook; a written document in which entries are made on
a regular, though not necessarily daily, basis.

Good writing is founded on observations or responses to the world around the
individual. Good writing comes from observers and those who acquire the craft
to efficiently communicate in words. The journal then becomes the writer's
notebook for a memory bank for these observations and a nonthreatening area
for exploring language.

As a memory bank, the journal offer writers the opportunity to review the specific
details and insights which formulate their long-term beliefs and impressions.

As a resource for observation and as a free space for exploration, journal
writing is a versatile activity which has varied classroom uses, ranging from
merely giving students writing practice to supporting writing or reading.
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The Goals of Journal Writing

K-3

The goals of journal writing in the classroom from kindergarten to third grade
are to encourage writing, to give a sense of accomplishment which enhances
the student's self-esteem, and to give the kind of practice that the student needs
to become a better writer.

The process for achieving these goals is to have students keep a journal to help
instill writing as a regular routine.

Ultimately, the goal is for students to develop a positive attitude about writing.
Because of its nonthreatening nature, journal writing offers encouragement to

)

reluctant writers. Regular writing can be painless, a hobby rather than a task,
and because a journal is a nongraded activity, it can help a student allay his or
her fears about writing and remove his or her inhibitions. As the pages
gradually fill up, the journal can convince the students that they can write. A
sense of accomplishment is evident which enhances the student's self-esteem.

Since journal writing is an individualized approach to writing, the good writer,
too, can "grab onto the journal and run with it."lt affords the student the kind of
practice he or she needs to become a better writer.

This handbook has been developed to help instruct teachers of kindergarten
through third grade on how to set up his or her own journal writing program.
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This handbook offers strategies, benefits, and provides a step-by-step model of
how to accomplish a sound program.
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Benefits of Journal Writing

Everyone benefits from keeping a journal: students, teachers, and parents. The
nature of the entries will vary, of course, depending upon the age and the
experience level of the writers. Journals of immature writers will deal more with
the exterior world of events, while those of mature writers will increasingly
involve the inter-relationship of events, ideals, and feelings.

Writing in a journal regularly offers the opportunity to stretch the imagination, to
be creative, to view something differently at any time. As the pages fill up, a
sense of accomplishment is evident and reassures the student that he or she
can write. The journal becomes valuable to the writer as the journal becomes a
collection of observations and feelings. In it the student begins comparing,
analyzing, questioning, and understanding that what has been written has
become an easier task for the writer.

The journal is a place where the students can get to know themselves; both
their strengths and weaknesses can be clarified. It also enables students to
learn about others and the relationship between themselves and the world
about them. The journal is also a place to become aware of feelings. Often it is
difficult to share feelings for fear of rejection, but students are comfortable
releasing these emotions in the nonthreatening journal.

Research supports student and teacher benefits. Wollman-Bonilla, (1989)
stated that journals promoted questioning and communication skills and also
met individual needs that enhance every child's growth in reading. She
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concluded that journals were a powerful tool in helping to assess and develop
student reading, to assess how the student was learning, and to assess how
reading was approached. Bode, (1989) also maintains that through journal
writing, education can be personalized since the essence of teaching is to meet
each child is at his or her point of need.

Palmer (1984) believes that the most important consideration in journal writing
is that if offers an opportunity for two-way communication. Real responses to
the real world reveal to children that writing is an effective and necessary tool
available to the student. Enabling students to do something he has never been
able to do before should be our goal as teachers (Kirsch, 1988).

Christensen (1983) asserts journal writing provides a way for teachers to
assess their students' strengths and weaknesses. Growth occurs as the student
uses skills acquired throughout the year in his/her writing and Elliott et al. (cited
by Grasper, 1987) believes that journals brought parents and school together,
and also provided a valuable written record of their child's life. Fulwiler (1985)
reflects:

I especially enjoyed writing about Megan's journal because I so
enjoyed watching her try to explain, in words and sentences, what
was happening in her world. I enjoyed it then, in 1978, as she
wrote it, and again now, in 1984, as I reread it. In fact, I even feel
just a little nostalgic, as a father does now and then, as I, too,
reexperience that year of fire drills, list making, story reading, and
field trips. But that's something else journals do so well--take you
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back in time, to the moment of the writing, to since forgotten
thoughtt. ... (59)
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What Goes into a Journal

What a student writes in his or her journal ought to be what attracts his or her
attention during the day and what it means to the writer. It can include whatever
interests the writer:
questions

observations

imaginings

quotations

new words

poems

doodles

plays

conversations

songs

impressions

comments

As the above implies, the journal can be just about whatever the writer wants it
)

to be. But most of all, it is a place to try, practice, experiment--a place to get
ready for the public communication of ideas, feelings, and observation in written
form.
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Why Use Journals?

)

1.

To start discussions.

2.

To summarize lessons/ideas.

3.

To recall classes.

4.

To solve problems.

5.

To respond to readings/films/speakers.

6.

To generate topics for other writings.

7.

To let off steam.

8.

To set priorities/schedules.

9.

To evaluate personal academic progress.

10.

To "free write" and "brainstorm".

11.

To be a record of growth.

12.

To learn to like to write.

13.

To practice skills learned.

14.

To explore feelings.

15.

To promote self-esteem.

16.

For students to learn about others and themselves.
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Establishing a Journal Writing Program

What tools are reguired for journal writing?
The journal need not be an expensive, elaborate item. It can be a simple spiral
binder or looseleaf notebook paper stapled together with a construction paper
cover. For kindergarten a new notebook may be needed every five to fifteen
days or so. Drawing paper needs to be included for every journal entry for the
kindergarten student. The writer should feel free to tape or paste into his journal
any writing that he has scrawled.

Writing tools may vary, but they should include the tools with which the writer
feels most comfortable. Elementary level students might prefer a crayon or
magic marker, a thin black felt tipped pen, pencil, or even a ballpoint pen.
Different writing tools often help motivate the writer.

When should students write?
In order for journal writing to become a habit and part of the routine, a specific
time should be set aside each day. Some teachers will prefer to have students
write for a few minutes at the beginning of the hour or as a settling down activity
right after lunch recess. Others might prefer that students write in the last
minutes of the day, thus having the activities of the class as possible sources of
ideas.
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Where should students write?
In the most comfortable spot possible. In the classroom this might be at desks,
in a special chair, on the floor or in a corner of the room. Whatever place that is
conducive to thought is best.

How often should students write?
Regularly!!! Every school day, or at the least three times a week is best. It
should become a habit.

Don't forget to have the students date their entries. That way they know when
they wrote a particular piece and the teacher has a quick way to check that all
entries are made.

How long should students write?
About ten minutes at a time. Even though this is a short time it is adequate for
recording ideas. More motivated writers will often write more, but it's important
that journal writing not become so demanding on one's time that he or she
becomes bored.
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Who reads the journals?
Students should be assured that journals are confidential and will only be read
if the student chooses to turn them in to be read. If the journal is turned in,
confidentiality should be assured.

One student from a second grade class wrote daily but never shared with his
classmates or his teacher. At parent conference time he gave permission for his
mother to read it. The following note was received from the parent:

... I was glad to read Flyn's journal. The topics were good place
to start thinking. Flyn's drawings were imaginative and detailed.
His writing really showed improvement. His humor is evident
here. This is a worthwhile assignment. I'm glad you're doing it.

Ask for volunteers to read an entry of his or her choice to the class. It will
motivate others, be a model to others and an alternative after reading, the class
should respond with appropriate audience behavior. Christensen (1983) says
that this gives students a sense of audience, and enables them to pick up ideas-concerning style, tone, organization, as well as content--from each other.

Should grammar and spelling be considered?
Journal entries are usually considered informal writing. Teacher reaction
should focus on content rather than grammar and spelling. A student should
not be required to stop in the middle of an entry to look for a word in the
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dictionary when the interruption would interfere with the writing. A teacher
comment such as the following should be avoided:
Journal -- "I'm icxsiped to spend the night at Sarah's house."
Reaction -- "You misspelled excited."

How often should journals be collected?
The more often journals are collected the more immediate the feedback both
the teacher and students receive. Some teachers collect all journals daily,
while other teachers collect a specified number on a daily basis and attempt to
reach each class member with one school week. Journals should be read,
commented on, and returned by the next day. Wollman-Bonilla (1989) wrote:

Their enthusiasm for sharing and receiving responses was clear;
they sometimes asked if I had read their letters with minutes of
their writing and eagerly read my replies when I returned their
journals at the start of each group meeting (p. 117)

Should journals be graded?
Overwhelmingly the response in all research says "no" to qualitative grading.
The journal is a place to make mistakes, to experiment, to work on an idea, or
try a technique the child had not previously attempted. What is worthwhile in
journal writing is practice.
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How can a teacher establish an environment conducive to journal writing?
Encouraging students to share journals and other writings depends greatly on
the teacher's sensitivity, personality, and awareness of the students' confidence
and abilities.

The sharing of journals can stimulate writing, as students gain confidence in
their observations and as they excite and respond to each other.

How can journals assist writing and learning?
For some, the journal may be an end in itself. For others, the journal may
support reading and speaking.

As an end in itself, the journal may be used for those who have not yet learned
to write and will draw pictures. The emphasis is on observation, not form; on
encouraging young children to express themselves through media they have
already mastered or are in the process of exploring; on instilling in the child a
sense of the importance of his or her unique observations; and, as students
learn the alphabet, on establishing a positive, daily relationship between the
youngster, the pen and the paper.

Journal writing can also be used to support reading units. In a reading unit, it is
easier to memorize, internalize, and apply the presented materials if children
regularly think about the content and explore its possible uses and relationships
to themselves and to other subjects they have studied. Elementary students
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can retell stories (through drawings or cutouts) or can be encouraged to write
journal entries of their own tales with which might be based on models.

Should the teacher keep a journal, too?
If the teacher doesn't keep one, he or she should not feel guilty. However,
remember that teachers are role models for students. Through example the
teacher can indicate that writing is important, which will in turn cause the
student to value their journal. Using a journal allows teachers to reflect on their
own accomplishments, to explore their plans for the future, or, possibly, to vent
frustrations. The teachers model can be used to stimulate, to emulate, and to
serve as a comparison for the students' own writing in dialogue journal entries.

What will the students write?
Students can write student-directed and teacher-directed writing. Studentdirected writing consists of free-form entries in which the students choose the
topic. Teacher-directed writing consists of teacher selected topics. See
Suggested Topics for reference.

Students or teachers may focus on reactions to class activities, reading
assignments, examples from students' real lives, or questions posed by the
teacher.
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Journal Writing in Kindergarten

Since kindergarten students enter the school system as non-readers, their
journal program needs to be set up differently from programs in grades one
through three.

Hipple (1985) provides the following guidelines for teachers who wish to
incorporate journal writing into their curriculum:
Five pages of paper are stapled together, one for each day of the week. A thirty
minute time period is set aside at the beginning of each class. The children
wrote their names and dates on each page and the rest of the contents are
thoughts and experiences from the students themselves, primarily in drawing
form.

Dictation was taken daily. Between pictures, oral expression and writing, the
activity helped become valuable to the writing program. Daily, two students
shared their dictated journal and picture entries. The children were taught to
use open-ended questions, to begin with "how" or "why" and not just "what."

)
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Developmental Stages

Writing Stages in Kindergarten.

Theorists Clay (1975); Deford (1980); Hilliker (1982); Temple et al. (1982) (cited
in Hipple, 1985) suggest young children go through clearly defined stages.
Nonwriting. The students draw their story with no accompanying text.
Scribbling. Students attempt to emulate the line, shape, and direction of
traditional writing.
Random lettering. Students print random letters.
Labeling and listing. Many writers reproduce numerals, proper names,
or other words either from memory or print sources.
Invented spellings, Some writers demonstrate beginning phonemic
)

segmentation skills by writing words with some consonant sounds
spelled out. As the year progresses, vowels began to appear.
Transitional spelling. A middle stage that consists of a mix of
conventional spelling and invented spelling is evident with some
children.

Repetition was observed by Kintisch, (1986). The need to saturate an idea may
be related to the need to hear the story read aloud frequently. The child gains
confidence by repeating his or her ideas again and again and having them
accepted each time.
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Illustrations may float on the paper and shapes may be separated with little
overlap. The drawing may appear to an adult as squiggles and scrawls, but
over time the illustrations take recognizable forms.

first grade development.
At this time independent writing, rather than dictation, is preferred. The child
chooses to write his or her own journal entry which tends to be shorter than
dictation. Colorful details are omitted. The child's imagination is limited by the
physical struggle to manage the pencil. To maintain a balance of creativity and
independent writing the instructor can alternate entries with dictation and
independent writing.

Kintisch (1986) observed succinct language, repetition of form and meaning
even though topics changed. Many children followed this style of writing and
illustrating. There appeared to be a need to use the same language patterns: "I
like" or "I was" or "One day" are sentence forms used regularly.

Kintisch (1986) further observes camaraderie in writing. The students
discussed among themselves their topics. These discussions were selfimposed and self-selected by the writers.

Titles and chapters and themes (such as rainbows or hearts) were formulated
from imitating the stories read to the students by adults. Continuing a story for
more than one day was not unusual. Others would make every entry part of an
overall theme.

)
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Second Grade Development.
The above can be seen at the second grade level. In addition to this, there is a
concern among second graders about correct spelling. To help ease this
anxiety, a variety of resources can be used in the classroom. Word boxes, word
charts, collective word lists, alphabetized Dolch word lists and grade level
dictionaries can enable writers to work comfortably.

Second and Third Grade Development.
Earlier journal entries tend to be brief. Later journals show pride in extending a
story for many pages. Topics vary and often fantasy is written. There is variety
in style. The stories have amazing events told in a logical and chronological
style, but without a resolved ending of a critical event.

The style of writing shifts between narrative, poetry, plays, jokes, and riddles.
Experimentation follows the reading of literature which makes the connection
between reading and writing obvious. Use of dialogue is used and the writer is
ready to address punctuation.

Some second graders and most third graders reduce their use of illustrations. It
seems as though words are satisfying as the entire communication media.
Copying a favorite story or poem from a professional author helps students over
dry periods and helps to nourish the searching mind. Performing a play that
has been written with a friend is infectious.

)
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Kintisch (1986) concluded:
1. Students develop from dictating stories to self reliant readers.
2. Students communicate by drawing first and as they mature
they write to express their ideas and then draw.
3. Creativity and imagination are nourished by the literature the
students hear and read.
4. Retelling the story builds security with the child and builds the
ability to try to tell similar stories and poems.
5. Writing can be a social activity or a solitary activity.
6. Experiments with different styles of writing can be seen.
7. Punctuation, paragraph use, and spelling are gradually
acquired as the writer develops.
8. The mature writer uses more fantasy.
9. Students write fluently and easily.
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Writing and Special Learners

The Gifted Student
Gifted students are not necessarily gifted writers, states Kean (1983). Gifted
students should be allowed to explore their own interests in an informal
environment where they are given the opportunity to discover and explore, to
investigate through inquiry methods, and to engage in frequent active discourse
with other students and with teachers. From the environment of the journal, they
will be able to choose their own topics and write about them in greater detail
and with more sophistication.

The Mainstreamed Student
Kean (1983) goes on to say that implementation of the writing model is
successful in integrating the "special needs student" (p. 26) into the mainstream
of learning. It allows these children to participate with the class during the
writing stage and to experience success in his or her first journal entry.

The Reluctant Student
The nonthreatening, nongraded journal convinces even the reluctant student
that he or she can write. Generous praise, and teacher written dialogue
encourages the student to write more.
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Inventive Spelling

Inventive spelling is the process whereby the student spells to the best of his or
her ability, using approximations of correct spelling. It is at this point that the
child links specific letters to sounds first, single letters, then single letters with
vowels appearing later. Chomsky (1976) elaborated on some of the striking
features of invented spelling, stating that long vowels are represented by the
letter name which matches the sound, e.g. bot for boat. Short vowels are
represented by the letter name which contains the closest sound, and the fact
that L and R function syllabically with no vowel at all. Nasals before consonants
are usually omitted. Children will begin identifying a word by writing only the
beginning letter. Chomsky states that this proceeds to the last letter, and finally
the middle letters will be included.

As the child matures and discovers some of the rules governing phonics,
spellings are then intermixed with memorized words in an attempt to convey
meaning, thus transitional spelling emerges.

Coate and Castle (1989) assert that because young children spend much of
their time modeling what adults do, it is the teacher's job to facilitate this
emerging literacy, and not ignore it. Teachers need to recognize that reading
can be taught through writing as soon as children take an interest in scribbling.
They go on to say that children who do not associate sounds to their letters may
not be able to recall what they ave written at a later time.
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Goodman (1986) wrote that as the writers realize that the spelling in the
material they read is standardized, their writing is often inhibited since they
avoid using words they of which are not sure. He goes on to say that if students
feel supported and encouraged, they continue to invent spellings for new words
they need, while using their reading and writing experience to move toward
conventional spelling.

)

I

/
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Student Learning Objectives

The following language arts student learning objectives for the Kent School
District , Kent, Washington can be adapted to the journal writing process:

Kindergarten
1.

Sequence details of a story by retelling or dramatizing.

2.

Write an independent story based on models, such as books, pattern
stories, and rhymes using scribbles, rows of letters, or legible words.

3.

Sequence details of a story by picture writing.

4.

Listen to stories written by other students.

5.

Expand sight vocabulary.

6.

Recognize the concept of beginning, middle, and the end of a story.

7.

Will relate a personal experience or describe a personal possession in
his/her own vocabulary.

8.

Dictate personal experiences or happenings.

9.

Draw a picture and write a caption.

10. Draw a picture of the beginning, middle, and end of a story.
11. Express an opinion about things or happenings, using graphs, pictures,
and/or inventive spelling.
12. Participate in writing group journals, then write individual journals.
13. Identify the concept of sentences, words, and letters in print.
14. Read his/her story with expression to an audience.
15. Demonstrates reading directionality and return sweep.
16. Begin to demonstrate knowledge of correct usage in speech.•
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17. Gain awareness of writing conventions, including capitalization, periods,
question marks, exclamations, quotation marks, and spacing. *
18. Use invented spelling in writing activities demonstrating knowledge of
letters and sounds.
19. Take and relate a message accurately.
20. Shares writing with peers, teachers, and parents.

First Grade
1.

Interpret and predict events from pictures and print.

2.

Retell or dramatize a story using visual cues, including books, pictures,
slides, or drawings.

3.

Sequence details of a story by retelling or dramatizing.

4.

As a prewriting activity, sequence the details of a story by using pictures,

labels, and/or sentences.
5.

Listen and respond to stories written by other students.

6.

Expand sight vocabulary.

7.

Identify the beginning, middle, and end of a story.

8.

Predict logical outcomes and/or draw conclusions based on experiences.

9.

Participate in group reading for information.

10. Will relate a personal experience or describe a personal possession in own
vocabulary.
11. Dictate personal experiences or happenings.
12. Draw a picture and write captions to illustrate a story or story grammar.
13. Write five w's of a story.
14. Use introduced and specialized vocabulary in contexual writing.
15. Participate in writing both group and personal journals.
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16. Identify the concept of sentence and word.*
17. Read independently.
18. Speak using correct subject and verb agreement, personal pronouns, and
avoid double negatives.*
19. Speak with suitable volume and rate.
20. Write a sentence about a single topic.
21. Use invented spelling demonstrating knowledge of letters and sounds.
22. Use telling, asking, and command sentences in writing.*
23. Use legible manuscript.
24. Share writing with peers, teachers, and parents.
25. Take and relate a message accurately.

Second Grade
1.

Sequence details of a story by retelling or dramatizing.

2.

Develop a new ending for story.

3.

Write using figurative language using idioms and descriptive adjectives.

4.

Listen and respond to stories which have been written by other students.

5.

Expand sight vocabulary.

6.

Interpret and understand the meaning of a selection when given a purpose
for reading.

7.

Interpret cause and effect relationships in selections.

8.

Relate a personal experience or describe a personal possession in his/her
own vocabulary.

9.

Retell details from a selection in sequence.

10. Practice paraphrasing situations or experiences.
11 . Report factual information.
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12. Write and support an opinion or person feeling.
13. Write the five w's of a story.
14. Draw pictures and write captions to illustrate a story or story grammar.
15. Write a personal journal
16. Identify the concept of sentences and paragraphs.
17. Read independently.
18. Speaks with correct usage including subject and verb agreement, personal
pronouns, adjectives, and avoid double negatives.
19. Speak with suitable volume and rate.
20. Speak orally with expression to an audience.
21. Write a sentence about a single topic.
22. Write a story that shows a particular mood.
23. Use simple and compound sentences.
24. Use anaphoric references in personal writing.
25. Use invented spelling demonstrating knowledge of letters and sounds.
26. Use telling, asking, and command sentences.*
27. Use legible manuscript.
28. Share writing with peers, teachers, and parents.

Third Grade
1.

Sequence details of a story by retelling or dramatizing.

2.

Write using figuative language, including idiom, simile, descriptive
adjectives, and personification.

3.

Expand sight vocabulary.

4.

Locate words in a dictionary to aid in pronounciation and word meaning.

5.

Relate a personal experience or describe a personal possession in own
vocabulary.
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6.

Retell details from a selection in sequence.

7.

Report factual information.

8.

Write and support and opinion or personal feelings.

9.

Write the five w's of a story.

1O. Write a personal or content journal.
11 . Summarize information gained from speakers.
12. Identify the concept of sentences and paragraphs.
13. Read independently.
14. Speak with correct usage including subject and verb agreement, irregular
verbs, personal pronouns, adjectives, and avoid double negative.
15. Read orally with fluency and expression.
16. Write a paragraph about a single topic.
17. Use simple and compound sentences.
18. Use anaphoric references in personal writing.
19. Use invented spelling in writing activities to demonstrate knowledge of
letters and sounds.
20. Use statements, questions, exclamations, and commands.*
21. Use legible cursive.
22. Share writing with peers, teachers, and parents.
23. Use active listening behaviors: questioning, eye contact, a attending, active
thinking and nonverbal cues.

• Tested on Metropolitan Achievement Test
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Topics for Journals

In a study by Manning, Manning and Hughes (1987) of what first grade students
choose to put in their journals (with no teacher directed topics), ten categories
developed:
1. Pictures only.
2. Scribble or random letters.
3. Labels or descriptions of pictures.
4. Lists.
5. Copies of texts.
6. Retelling of texts.
7 .. Personal content.
8. Imaginative content.
9. Informational content.
10. Other written forms such as puzzles.
The conclusion was that when given the opportunity, first graders can and will
write in journals, and can select their own topics. They concluded that journal
writing was enjoyed and that the students gained more confidence in their
ability to use written language during the year.

For the student who needs help getting started, a student-generated list or
teacher-directed topics will aid the student to begin faster.

The students (as a class) can brainstorm topics of interest that they may chose
to write about at sometime during the year. Each student copies the list in the
back of the journal for ideas when they can't think of topics.
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The following is a list of teacher-directed writings that the teacher may chose to
put on the board. The teacher can direct the whole class to the topic or leave it
optional for the student to chose if he or she can not think of a topic about which
to write.
1. Today is my first day of school in _ _grade.
2. Things I am planning to learn in ___grade.
3. Over the weekend I...
4. My favorite thing to do in the summer is ...
5. Things I like about myself...
6. At recess I like to play ...
7. If I could spend the day with my mother alone ...
8. After school yesterday I...
9. Today after school I am planning ...
10. Today is the school BBQ ...
11. Things I don't like about myself.. ..
12. Things I would change about myself...
13. The thing that makes me the maddest is ...
14. I have a (little brother, big sister, etc.) ...
15. I sit next to ...
16. Today we changed seats
17. I am planning to be a _ _ for Halloween ...
18. Yesterday in school we made _ __
19. Over the four day weekend I ...
20. Yesterday our class went on a field trip ...
21. My favorite thing to do is ...
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22. My favorite day of the week is _ _ _ because ...
23. When I was a baby I remember I...
24. When it thunders and lightning I...
25. When I get sick...
26. Safety rules I need to remember about Halloween ...
27. What I like best about Halloween ...
28. Last night was Halloween ....
29 .. Tomorrow there is no school...
30. Today is voting day ...
31. When it is stormy and the power goes out...
32. Today we get our report cards ...
33. When my parents read my report card they ...
34. If I get the wishbone from the turkey I'll wish for ...
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35. My plans for Thanksgiving ...
36. Things I did over the Thanksgiving holiday ...
37. Today we got a new student in our class ...
38. When it's cold outside I...

39. This is the straight skinny on the tooth fairy ...
40. Let me describe my house ...
41. Let me describe my bedroom ....
42. Things my family usually does to get ready for the Christmas

holiday ...
43. Let me describe my Christmas tree ...
44. Things I would like to get in my Christmas stocking ...
45. I am dreaming of a white Christmas ...
46. People I usually buy Christmas gifts for...
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47. The best present I ever received ...
48. I can't wait till Christmas ...
49. The most important gift I am asking Santa for...
50. Sometimes I go caroling ...
51. My favorite Christmas song ...
52. Over winter vacation my plans are ...
53. This is my Christmas list...
54. Christmas vacation is over. My favorite gift was .. .
55. These are the things I did over winter vacation .. .
56. On New Years Eve I. ..
57. A friend should be ...
58. My favorite kind of sandwich is____and you make it.. ..
59. My New Year's resolutions are ...
60. My favorite place to eat is .. .
61. The worst thing I ever did .. .
62. When I grow up I think I'll be ...
63. My favorite wild animal is .. .
64. My favorite kind of pet is .. .
65. If I could;d be animal, I would be ...
66. When I go camping, I...
67. If school was closed today because of snow, this is what I'd do ...
68. These are the things that make me laugh ...
69. These are the things that make me sad ...
70. If I could have three wishes ...
71. My favorite sport I play ...
72. My favorite sport I like to watch ...
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73. My favorite relative is .. .
7 4. My favorite TV show is .. .
75. In class we have been studying ...
76. We are having a class spelling bee ...
77. This is the advice I'd like to give my babysitter...
78. Valentine's Day will soon be here ...
79. Yesterday was our school Valentine's Day party ...
80. This is just an ordinary day. It would be interesting if ...
81. The best birthday I ever had ...
82. My favorite subject in school is ...
83. When it's rainy day recess I usually ...
84. The best book I ever read ...
85. Last night we had a school skating party ...
86. If I met a real leprechaun ...
87. St. Patrick's Day is celebrated by ...
88. My favorite season is

.because ...

89. This is conference week and we are only in school half a day ...
90. If I could be the teacher today ...
91. When I am in school I get mad when ...
92. If I could spend the day with my father alone, I'd ...
93. My family celebrates Easter by ...
94. The worst dream I ever had ...
95. My favorite dessert is

This is how you make it...

96. This is the straight skinny on the Easter Bunny ...
97. Our school is planning a carnival...
98. The worst day of my life was ...
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99. The best thing I've done in _grade this year is ...
100 Things I like about my teacher...
101. Things I would like to change about my teacher...
102. If I could be the principal for the day ...
103. My hero is ....
104. Things that make me feel uncomfortable ...
105. My family is special because ...
106. Some of our family traditions are ...
107. I am the (youngest.middle, or oldest) child in my family ...
108. Sometimes I feel shy when ...
109. Things I like to dream about...
110. A special place I like to go for a quiet time is ...
111. The things I think about and do during a quiet time ...
112. My best friends ...
113. Things I'd like to tell my friends ...
114. Things I'd like my friends to tell me ...
115. I like sleep-overs because ...
116. I am glad I am a (girl/boy) because .. .
117. The neatest place I've ever been to .. .
118. When I get hurt bad I...
119. My favorite movie is .. .
120. Today is my birthday .. .
121. My birthday plans are .. .
122. When I blow out my birthday candles, I'll wish for...
123. I have a pet...
124. At night, I dream (a lot, sometime, not very often,) ....
)
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125. My idea of a beautiful day .. .
126. My plans for spring break .. .
127. Last year my teacher was _ _ __
128. Things I am really good at. ..
129. Things I'd like to be better at. ..
130. My mom always yells at me to .. .
131. These are my chores at home .. .
132. Things I hate to do ...
133. If I could give a gift to myself, it would be ...
134. My plans for summer...
135. Swimming is fun ...
136. When I go on a picnic.. .
137. My vacation plans are .. .
138. I take (piano, karate, gymnastics, etc.) lessons ...
139. I like to collect...
140. I belong to (scouts, brownies, etc.) ....
141. Things I like to do with my family ...
142. I like to go barefoot in the summer...
143. When I go to the beach ...
144. It's fun to cook over a camp fire and eat...
145. My favorite dinner is ...
146. Next year I hope

is my teacher...

147. (First, second, third) grade next year is kind of scary ...
148. Homework is ...
149. A good trick to pull is ...
150. If I were a car, I'd like to be a ...
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151. If I had a different name, it would be ...
152. My grandparents are special because ...
153. When we have a fire drill...
154. When we have an earthquake drill
155. It would be fun to be an astronaunt. ..
156. People I admire ...
157. This is how you build a snowman ...
158. A very important rule ....
159. Rules at home I am expected to follow ...
160. Rule at school are ...
161. Rules I'd like to make ...
162. When I go to the dentist...
163. My favorite song ...
164. I love PE because ...
165. Good nutrition means ...
166. If a UFO landed in my backyard...
167. When I can't sleep at night...
168. If I were a grown-up ...
169. Bicycle rules ...
170. When someone plays a trick on me, I feel...
171. What if it never rained?
172. Things my teacher has done this year...
173. If I had a tree house ...
174. Ways to be kind to animals ...
175. The best things that have happened this school year...
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Journal Types

Dialogue Journals
Dialogue journals are a written dialogue between the student and the teacher.
The student writes one or several entries and the teacher responds in writing to
the student. The teacher models correct spelling and grammar through his or
her response by commenting, asking questions and generally encouraging the
children to continue to express themselves in writing.

Dialogue journals develop a purpose for reading and writing, and in addition
give the teacher a personal relationship with the student. The following
example is from Gambrell (1985, p. 513):
TUESDAY
Student: I like to play silent speed ball.
Teacher: What is silent speed ball? Your puppets are so cute,
especially the one in the blue suit.
WEDNESDAY

Student: I had a family reunion from both sides of the family.
Teacher: I think the family reunion for both sides of the family sounds like

a lot of fun. I went to a family reunion when I was very young. I
remember good food and playing games. What did you like best about
your family reunion? You didn't tell me about silent speed ball. Please
do!
THURSDAY
Student: It is a game you plan with a ball. You have to be very quiet and
throw the ball. If you make a sound you are out. If you miss the ball, you
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are out. I liked the food at our reunion. I ate a lot!!! We didn't play
games. We sang some songs. Did you sing songs at your family
reunion? How old were you?
In some cases students do not respond directly to the teachers reply. However,
enthusiasm for sharing and receiving responses is displayed among the
classroom. Students ask the teacher if their journal has been read. After
returning the journal, enthusiasm is obvious as students eagerly read the reply
before putting their coats away. Often times the comments between student and
teacher is shared in group meetings among students, introducing each other to
the full range of their opinions, questions, and insights.

Buddy Journals
The concept of a buddy journal is a written communication between peers. A
pair of students write back and forth to each other in dialogue.

Buddy journals incorporate some aspects of oral language to written form by
sharing an idea or information in writing; making an entry in a journal creates a
composed message, and gives an audience with immediate feedback.

The writing becomes functional as the students describe feelings, activities, ask
questions, make requests, share ideas, and build relationships with each other.

Suggestions for getting started are the same for the other journals. Start the
students off with individual journals, next move to dialogue journals, arid finally
introduce the buddy journal. Students can select their own buddies or names
can be drawn at random. Establish a two-week period for the first round and
J
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periodically have the students change buddies. Alternate a day of the student
to respond to his/her buddy. Vary the process between individual journals,
dialogue journals, and buddy journals to prevent bordom and keep motivation
high.

The following example is from Bromley (1989, p. 124):
12/2/88

Dear, Greg How's is hanging. can you come to my Birthday party? we
are going to chichi's. after that we are going home and we will play
football and open the presents. I invited you, Jared, Todd,Jesse, and
Ryan. Who is your best friend you are one of mine.

Matt you are one of my best friends and it's hanging fine. I can come to
your party.

J.Qg,s
Information the student has discovered or a new understanding can be logged
in areas of the curriculum such as science, social studies and mathematics.
Reading logs helps develop how meaning is constructed. Writing, like
discussion, is a tool for thinking and learning.

Logs are specialized journals because they have a narrower scope and often
pertain to one area of the curriculum. Sometimes they are referred to as
reading logs or learning logs.

)
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With logs, the students are making their own observations and inferences about
a directed text. It forces the students to pay closer attention to the text. In logs
everybody contributes, everybody is doing the thinking and writing.

The following is an example of a reading log from Wollman-Bonilla (1989, p.
117) after a fourth grade student finished reading

Tucker's Countrysjde:

Grrrrreat chapter best chapter I wanted to read more but I couldn't this
chapter was exciting fantastic please save the meadow tucker this is a
very exciting chapter. I like when tucker found the book. Read the
chapter again please

This student viewed reading and writing as unpleasant chores. The log helped
the teacher to understand that he did not know how to become engaged in a
text and respond personally. The journal helped the student to participate
personally in literature. In the example he identified with a character and
imagined himself in her position. The student explained, "I would love to make
friends with a chipmunk that would be fun I felt sad when I read that Ellen lost
harry."

)
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Afterthought

The research is conclusive that children should learn to write at the same time
as they are learning to read. Too often artificial barriers have been raised
between the two activities, which has not been beneficial to learning either
reading or writing well.

If the communication curriculum for the schools is to provide practical, realworld experiences in speaking, listening, reading, and writing, the activities for
students must be integrated.
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QUESTIONNAIRE

Please complete this form and forward it to Linda Donofrio, Lake Youngs, Kent,

WA

I implemented journals from _ _ _ _ _to_ _ _ _ _ for _ _ grade.

I used

____ dialogue journals.
____ buddy journals.
____ logs.

Positive comments:._ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

Problems occurred :._ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

Future plans for journals

___ use them again.
___ no plans to use them again.
___ maybe later, but not now.

I feel journals were:

- - - valuable
- - - worthwhile
_ _ _too time consuming

- - - worthless

APPENDIX B

SAMPLES OF STUDENT JOURNAL ENTRIES

Please note: Student journals have been redacted due to FERPA concerns.

83

84

Two samples for parents from a 1st grader's journal
showing growth in writing

Flood and Lapp (1989) illustrate the student who wrote
a single sentence in September but by April, the student was
writing elaborate sentences with a great deal of detail.

Her

personal voice is evident, she tells her own story, filled
with colors and adventure.

Notice, too, how her printing has

become so much more controlled.

The story is delightful.

86

This second grade student, who overall perfonned below grade level, used
his Journal as a means of demonstrating his interest and knowledge of the
presidents ot the United Stetes.
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This student, wt10 was a specie! educetion student, exhibited knowledge of
beginning and final souMs, sentence structure, capitel letters, and
punctuation.
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Often students report unusual expenences, as rn this example of a student
who went to Holland.

i
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This is an example don" b
.
"'yach1ldwhope t"
J :"as able to write two pages in a
.
r armed a low reacting level. She
~ invent her ovm spelling h.
penod of ten minutes. Sr,e was able to
~·
w ,1ch allowed r,er to proceed 'Nith speed.
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At times parents have an opportunity to read journal entries. Tt1is is an
i?.xemple or ei Journa I entry in whi ch the chi I d"s mother learned ebout herse I
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-----------------

-. '=:flen e ct·iiid Viill expr-ess in e journal emotions that are difficult to
communicate in evenidoLt liie . ·This 1ournal entrq was written bye secon,j
grade chi 1d after the ·dee,-th oi a friend.
._
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This Journal entry also illustrates deepl1J felt emotions which surface

journal.

in

e
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This is another example of a child's e>:pressions of his feelings.
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Journals give children en opportunity to describe in detail events or things
that children can not readily communicate to other people.
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Creative children find journals to be en outlet for their creativity. This
·
child invented an illustrated alphabet.
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Some children used joumols es on avenue oi demonstrating knowledge ond
·;pecific vocebulafld, as in this journal entnJ
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Occassiona1l1J a child demonstrates a knowledge oi infonnation taught in tt1e
classroom. This example shows a child who learned the use of quotation
marts.

-
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Holidays are frequently important in a child's life and appear in journal
entries. Children are highly motivated to write about these events.
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Dialogue journals set up a situation in which a teacl1er and a child can
respond to each other's entry. This example shows a dialogue between the
student and the teacher.
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Literature can often be an inspiration for a child. The child who wrote this
Journal was inspired by a nonfiction book about a dog. He summanzed the
en t ire story, chapter by chapter.
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122

123

124
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Children often report significant events in their life.

I
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133

Children v,nth idiosyncrasies
. ofte n show their unusual perspectives of life

in a Journal.
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Poltern5 wl1ich Gppeor in literature can also re-appear in a child's journal.
exemple of a child who recreated the pattern of the book, The
Very Hungry Caterpiller.

Thi s 1s an
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APPENDIX C
SAMPLES OF JOURNAL COVER SHEET
AND
COMPLETION AWARD
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r r om - - - - - - - - - To

This is my journal. A special
place to doodle and dream, colortul
markers to decorate my thoughts ... or
express my feelings.
This record is valuable an c.
sacred t9 me, to those who are kin,
to those who love me.
I
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.

Xea.che.r

~;;;;:;i ·

11

·~·

/r

fJDJiJ
JyJ BlJ~J
101

·.·

'tu9JJa~J.f.jP
.. ... ·.·,·
....

<:.;:'..:_~;)~ ~ .-: :.:-. :-:::;:· .
.

,.

APPENDIX D
PARENT JOURNAL COMMENTS
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PARENT JOURNAL COMMENTS
Wonderful way to encourage their (students) writing. Rachelle has done
a lot more writing at home and when anything "neat" happens she writes it
down.
A real neat idea, I already have a book bought for him to start a summer
journal. Wonderful!!!
Very good idea. I hope to carry it on this summer. What a good idea to
get children's ideas and thoughts on paper.
Great idea!!!
Seth enjoyed his journal writing and it will be somehting for him and us to
treasure.
Great idea. Our child has benefited by this Oournal writing).
Excellent idea. Jason's favorite subject. He will be writing in a journal
this summer. I love keeping them.
Ryan's journal gave us insight to him. He is a quiet child and does not
orally communicate.
Kevin's favorite subject. I am so glad and they are so fun to read.
Very good for the kids and good insight for parents.
Outstanding. A good tool for language development.

